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GEOGRAPHY AND SCHOOLING
John Huckle

I went out Iast night for inspiration' to the pub an{ friends of my

aoe who went to ,i-itut o'"atby schools' I asked them' 'Do you feel

;".; ;;;. p.o-it.a something in school you didn't get,when you

i"far' o"" iaid, 'e job.' Another talked about them making our

.ri..,r,iorrs too hi'gh' Another said we,were promised nothing

detinite excePt -ry"b" an ability to apply th.eir laqba8:1, ,-
knowledge to the outside world' The iast said that we had Deen

tiu.,, u flir education in an unfair society "id 
tlit 

::mprehensives
SugUt to be as revolutionary as the public schools are elltrst'

I iust nodded at all the suggestions and comments' said I still

dt;J;";;;;;;, the p'o*ilJ was and that I would have another

pint. (Roger Mills 1978)

Despite thousands of hours spen! in^ school' hundreds of them in

geography lessons, nog"' l'littt and his friends remain uncertain as to the

ir."p"J.rir it all. rhiy *J tu'y others leave school with a profound

sense of disillusionm"ri, *ti.i, is"rapidly reinforced as what they have

Iearnt in the classroo- fto""t of limiied value in helping them cope with

the world. Why is ro rn'utf' schooling profound.ly i""-,"d*t-11':nal? 
Why

Jo ,o f"* geogiaphy lessons develop i sensitivity to place and landscape

and a critical awareness of one's l'ocation within eionomic and social

structures which lr.,,ltuUty limit freedom? What are the alternatives and

which are likely be be realized in the future?

The chapter attemfts-to answer such. questio": Py. 
relating school

g;;;;phy:mainly in Britain, to economic and social change' It argues
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that the future of a subject which owes its very establishment within
higher education to the needs of schools, will be partly determined
within school classrooms. Lessons taught here shape public images of the
subject and the fortunes of academic geography are to a considerable
extent linked to its popularity amongst older pupils. While the future of
school geography will have a central bearing on the future ofthe subject,
it will only be partly determined by geography teachers. That there are

more powerful influences at work can be seen by considering the source
of the disillusionment referred to above.

SOCIETY, STATE AND SCHOOLING

Each historical form of society has developed ways of raising and
socializing children. In an advanced capitalist society such as ours, class-
specific forms of education are largely controlled by those who control
economic and social life. As part of its overall task of managing the
economy and society on behalf of this group, the state establishes
schooling as a mechanism of social reproduction and control. Education
serves two main functions. It provides the general capabilities and
vocational training necessary for different social classes to carry out
different economic roles, and it transmits ideology which legitimates the
existing form of class domination. State schools are therefore a public
investment in labour and ideas which serves to lower capital's costs and
legitimate its activity. They provide a publicly accepted mechanism for
sorting future workers, and their work environments provide prior
conditioning for life in the office or factory. Useful workers and citizens
are created without raising their awareness of the inadequacies of the
existing order. This is done by imposing a sharp divide between school
and production and by using schools to create a hierarchy within the
working class. The abstract knowledge which dominates so many lessons
is used both to stratify pupils and to exclude genuinely relevant and
critical ideas. The uselessness of school learning makes it a suitable
preparation for alienated work while the hierarchies schools reproduce
undermine class consciousness and are justified by reference to indivi-
dual ability.

From such a view of schooling it follows that geography teachers fulfil
both a general and a more specific role in social reproduction. Along with
other teachers they sustain a hidden curriculum, or practical ideology
(Sharp 1980), consisting of particular forms of social and technical
relations, mediated by differing forms of language use. Social relations in
classrooms vary between the coercive authority of the factory floor and
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the moral rationality of technocracy' while corresponding technical

relations range fiom standardized 'o'[i"t designedto instil dependency

i" -".. r"a.iendent learning and problem-solving designed to develop a

deoree of self-manu*"-.,'f It is largely through taken-for-granted

;rtl;;;"; u,J p.oE"aures that schools help to reproduce society'

it',.-rp..ific roie g"o!"pny teachers fulfil is more related to the overt

curriculum and theor?iiial'ideology' The reality' rather than the

rhetoric, of school geography' "'tg-gtttt 
that the majority of lessons

cultivate a voluntary'"'i'ni"io" tJexisting social' tl'liul u1d environ-

mental relations. Th;-;'-bftt is generaliy presenled .as 
a-body of

unproblematic tacts; -u"y Jf 'f'"i 9""ft' 
boring' or redundant' Pupils are

given a dehumanizeJl'ia depoliticized view of the world and their

success or failure d.;.;;; largely on their ability to reproduce ideas'

skills, and attitudes ,,,Jrri"r, sustlin the status quo. There islittle reference

to economic and social processes which could explain- the.phenomena

t"trg ti"aied, and *hit i' genera.lly offered as explanation is mere

description. ra"u, u,'i -uteriil critical of capital are largely excluded'
,theories, are not ptaced in an historical and soiial context, and pupils are

"rr.or.ug.d 
to see institutions, processes and knowledge as pre-given'

neutral and static. p.outem-sotving and decision-making are u^sually cast

within a consensus ,ri* oi societyl conflict is regarded as dysfunctional'

and little attention is given to .adlcal social alternatives' By failing to

draw upon humanistic"and structuralist philosophies school geography

failstodevelopitspotentialforcultivatingenvironmentalsensitivityand
socialawareness.Asfaraspedagogyisconcerned'didacticteachingstill
p."J"-i"","s. ertfrough;itit;'e'".tolerable by a range of audio-visual

media and other .",8t"t"', there is little pupil-initiated enquiry or

extension of classroom work into the communitv'

Geography t.u.ft.,, do then contribute to th! process of hegemony

wherebehaviourandcommonsenseareshapedtoconformtothe
necessities of capitaiist production' Most of them accept this role due to

their class position, the'hold of hegemony both inside. andrcutside the

school, and their acceptance of educitionai ideology whic]r offers notions

of professionrfir. u,ii p"fiii*f neutrality (Uarris-ieSZ). Further refining

our view of society, stut. urrd schooling, suggests that geography Iessons

are but one element in a larger process, and iiat other teachers resist such

a role by off'ering contentind activities which are counter-hegemonic'

Marxist theories of education and the state (Carnoy 
^L982) 

v.ary in the

emphasis they give to the economic or cultural role of schooling and in

the degree of urrtoroly iftty allow education within the overall social

dvnamic. First, schools act with other agents of hegemony such as the

iJ*iiy, the media and the workplace' Carnoy suggests that the rmpera-

tives of technology and bureiucracy in ihe workplace' threats of
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unemployment, and real increases in wages, living standards and

welfaie, irave been more significant than schooling in pers_uading people

toacceptexistingsocialrelationsandtheirrolewithinthem.Post-war
welfare capitalisri and economic growth produced a prolonged oeriod of

social consensus during which schooling's role in sustaining society was

relatively minor com"pared with thaa of state intervention in the

..o"o-y. Second, hegemony is both 
-contested 

and dynamic' Schools

reflect the resistanc.rirtrgorisms and struggles which characterize the

overall process, and alterna"tive practices, which undermine the existing

order, are therefore found within them' Schooling must adapt to capital's

changing economic and cultural needs and its continuing attempts to

mediate or deal with evolving problems or contradictions. The state of

the education system ard tcf,ool geography 1\ u"y one time therefore

representsadynamicsettlementbetweendifferentinterestsanditis
ifrii, po*.. and actions which determine the course of educational

change.

THE NATURE OF EDUCATIONAL CHANGE

Contrary to the beliefs of many geography teachers' changes in the

nature of schooling, curriculum content, and methodology are not then

simply u ,.sporri to the growth .of knowledge oI the changing

f..i.'"rrputions of geog.apheri and educationalists' A dialectic view of

education and society"suggests that debate on the nature of schooling

*itt u. particularly'inteile in periods of rapid economic and social

.hurg" when the dtminant classieeks to adapt educ-ation.to.new needs

and s'ubordinate classes can use the breakdown of the existing form of

.dr"rtio., to put forward radical alternatives' While the education

Systemhassomeautonomytointerpretandshapetheresultingdemands
in its own interests, it ihould be remembered that capital has core

problems which form permanent- items on the state's agenda and place

iecurring limits on educational change. Dale (1982) has identified three

,rrch p.Sblems and it is the last of these which hints at the primary

functionofschoolgeography.Thestatemustmaintainsupportforthe
.rpitrtirt accumulatlorip.b."tt, guarantee the context for its continued

e*pansion, and ensr.J the legitimation of the capitalist mode of

production, including the state's-own part in it'
Salter and Tapper 1ioarl provide u *odet of educational change which

focuses on the ,ra.ied .trrt"*t, within which economic and social

demands are translated into educational practice. They recognize that

suchinstitutionsastheexaminationboards,theDepartmentofEduc-
ation and Science, the subject associations, and the former Schools

Council, are bureaucr:;:e:
Their need f,or routine :::"-
power, means that ther'' '--::

which maY significantlr' :::
geographY curriculum r-;
their own needs and r::":
overdetermined corresP" :: ;

geography. Nor shouli. :: :

set of demands uPon tne :

tradition also give rtsc :

tradictions as the nee'j : --

satisfying PoPular der::::

outcome within secondan-

tions concealed bs tht
education's Power and ::e
ideology embraces ner\ :':
the role of education in :
corresPondence theoris:: :

modifications allorr- siql::1

and promote ideas :r:
attemPts to restructure e;
teachers, one of the n"5
been the subject assot::::--

form of school geograP:"
as a school subject'

GEOGRAPHY AS A S(

GeograPhY's historr- as :
the-subiect 51311sfl "\::i
became Lstablished as ': :-

social historY of geogra:i'
to show that bY Prorlltlll
subject grouPs have i-':

curriculum change'
Such grouPs are nol E

subgrouPs and traditl'::
and Priorities. In the

philosoPhicallY divers<

r_^
itt".ptt to redefine rhe

Goodson shows hort ::
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Council, are bureaucracies with their own preferences and ambitions.
Their need for routine procedures, desire to appear rational, and Iust for
power, means that they can acquire a developmental logic of their own

which may significantly affect the nature of change. Attempts to alter the

geography curriculum must be negotiated within contexts which have

tfr"ii o*" needs and priorities and it is therefore simplistic to seek an

overdetermined correspondence between the needs of capital and school

geography. Nor should it be thought that capital's needs form the only
Iet of demands upon the educational system. Patriarchy, racialism and

tradition also give rise to strong social demands as do such con-

tradictions as the need to reproduce inequality while at the same time

satisfying popular demands for greater equality of -provision 
and

outcome wilhin secondary education. Change is facilitated and contradic-

tions concealed by the propagation of ideology which legitimates

education's power ind the social inequalities it helps to perpetuate. This

ideology 
"-b.u."r 

new or modified images of the educated person and

the role of education in a desired social order. While the early work of
correspondence theorists in education appeared pessimistic, subsequent

modifications allow significant scope for teachers and others to formulate

and promote ideas and practices which, oppose capital's continuing

attempts to restructure education according to its needs. For geography

teachers, one of the most significant contexts for political debate has

been the subject association. Its power in determining the past and future
form of schobl geography can only be realized by considering geography

as a school subject.

GEOGRAPHY AS A SCHOOL SUBJECT

Geography's history as a subject is one of aspiration. As we shall see,

the 
"sul3ect started with low status in the schools and eventually

became istablished as a university discipline. Goodson (1983) presents a

social history of geography. together with other school subjects, in order

to show that by promoting their subjects as academic disciplines, some

subject g.o,rpi have had a considerable influence on the course of
curriculum change.

Such groups are not monolithic entities but shifting amalgamations of
subgroups and traditions which give the subject changing boundaries

and priorities. In the case of a field of knowledge as broad and

philoiophically diverse as geography, there is a constant identity
problem and threat of fragmentation which means that periodic
attempts to redefine the subject and unite its practitioners are necessary.

Goodson shows how in order to become established as an academic
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subiect, geography sought to associate itself with the academic tradition

in education and J[i..r"i"-"i r"ri-rro,n utt.rnative utilitarian and

pedagogic traditions' Ii' p""t'it of status and resources was best served

by gaining ,...ptut""-"ulo"g* the.other areas of high status' abstract

knowledge taught rn the uriiversities and associated with a classical'

liberal education. It was largely to promote geography'as'an academic

discipline that the G";;;'ili'ii".:::']i:3" w"as Jstablished in r8e3 and

its success can be meisured by the rapid establishment of geography

within both the '"i";t;;; 
a'id stt'ooi examinations over subsequent

decades. Recognitiorru' urr "ua"-ic 
subje-ct brought geography teachers

access to the brightesi pupils' 1 tlut: bt tt'" more generous resources

allocated to their tat'"uiioi'' and also improved career prospects' Their

desire to promote utua"*it' 'uther 
than ulilitarian or pedagogic versions

of school geography, has to be seen as a response both to existing

demands on the "d'l;"i"; 
system-and their own material interests'

S chool g"o g,,pt'y 
-t*ttt"ti 

"t"a 
t d univ ersit y 

9"'-g1T^lI- ^'l 
order to

Iegitimate their claims to academic status' uttd itt associated rewards'

within the school curriculum' Once established' however' university

geography a.r.ropJ ii;;; needs and the school subject was increas-

ingly shaped lrom above' The Geograohical Association's role now

fe-cime that of mediator between geographv as researched and taught in

the universitie' ana g";";;;;;ff tu"ugh' in schools' The status of the

subiect remained low-inihe uniuetsities iong after'it n'O 9:t: 
accepted

;;;ir;;ry;"rtl"'""k'inschool''andschoolsiog:i'riJtXHil'"&1T:,1:
."n"., tfie material aspirations' and asso

methodology, *hit;"Pt;""#t'"J ii" t"'i'"ttitv discipline' At both

levels it is possible i" t"t"g"i'" 1ulErouPs 
pt:T"l]:P different inter-

oretations ol the subiect and-associuting 
jh'"t.'with diff;rent educational

'traditions 
". id""il;;':;;;"iik"rf' '" 

be most successful are in

harmonywiththe''li"n,rru::{liil,:;,.;""".1;:,'H'fi :'f,lT::5::
and the major vested interest groups 1l
;"ry rhly largely determin-e the subject's history'

THE EARLY YEARS

Geography gained a strong hold on the school curriculum in the

nineteenth century due to growing recopnition o[ its utilitarian value by

the middle ,,d t"pil; ti'!"'' sliting"the vocational needs of future

merchants, crerks, statesmen and strategists, schoor. geography also

servedtofacilitatei"tt"""aexploitation"ofthephysicalenvironment
and legitimutt 'uiio'ufism 

and imperialism' The ieiulting demand for

teachers explains i'f"-t"t"*"f of academic human geography which was
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earlier in a state of crisis, and its establishment in the universities by the
turn ofthe century (Capel I981). The state did not provide education for
all children until 1870, by which time it was necessary in order to qualify
workers for new production processes, free parents for factory labour,
and provide a means of ideological control which would counter the self-
education of the working class. In addition to basic skills and a strong
moral code, the new elementary schools taught identification with nation
and Empire, and a new vision of the world of work. Geography entered
such schools rapidly after 1875 serving to counter children's 'magical'
conceptions of the world and instil a view of economy and society
supportive to capital. This can be clearly seen in the school readers ofthe
time.

The rise of industrial society produced a range of ideological and
utopian thought concerning alternative forms of education and society.
Romantics, such as Rousseau, proposed a child-centred form ofeducation
which was to shape all subsequent advocacy of progressive education. At
his experimental school in New Lanark in the early nineteenth century,
Robert Owen combined progressive ideals with the anarchism of
Godrarin. Like later anarchists Godwin was alert to the social control
function of state education and wished children to be able to resist the
ideology transmitted by the school. Geography teaching at New Lanark
was based on the real environment and curiosity of the children and was
designed to help them understand the natural and social world.
Geography and history were used to provide an insight into the
economic and political relationships of society, to develop character, and
to counter narrow prejudice.

While Owen's experiment was much valued by later socialists,
including Marx and Engels, it failed to reflect two principles which are
central to socialist theories of education. Owen failed to involve the
workers in decisions relating to their children's education and failed to
involve the pupils themselves in productive work. The working class
would need to gain control of education if it was to become the political
instrument of ordinary people, and pupils would need to be involved in
work in order to learn that labour is essential to self-realization. Using
schools to break the division between mental and manual work would
also erode the basis of class domination.

From the ideas of Marx and Engels developed the concept of
polytechnic education (Castles and Wustenberg, 1979) which has been
applied, in various forms, in socialist states throughout the world. Such
education aims to produce fully developed human beings capable of
productive work and of understanding and controlling the present and
future nature of society. Within the general component of such educa-
tion, pupils are taught the scientific foundations of the production
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process and sufficient economics and social science to enable them to
understand the mechanisms which shape society. Geography can make
an important contribution to polytechnic education but it will need to be

integrated with other areas of the natural and social sciences, with
productive work, and with growing participation in political decision-
making.

While Marx regarded the centrally controlled socialist state, with
polytechnic education, as a transitional stage to communism, other
socialists have advocated the reform of society and education from
below. Two leading theoreticans of late nineteenth century anarchism,
Peter Kropotkin (Breitbart 1981) and Elis6e Reclus (Fleming 1979; Dunbar
1981) were both geographers who wrote a great deal about education.
Reclus was encouraged to give increased attention to education as an

instrument of revolutionarv strategy, by state repression and his
dismissal of political activity within the state. He regarded education as a

form of consciousness-raising which could lift the masses from their state

of prejudice and ignorance. In a circular of 1876 he outlined a scientific
socialist education, outside religious, national and political influence,
and suggested that this could best be encouraged by the provision of
alternative textbooks. Aware that existing education amounted to
'bourgeois indoctrination', he proposed not a counter-indoctrination but
an education free from indoctrination. Amongst the projects which
Reclus encouraged the Vevey section of anarchists to promote was a

geography project designed 'to expose the laws regulating the planet, to
study the species inhabiting it, the races which quarrel over it and whose
common property it is'. The project was to represent a scientific
argument in support ofuniversal brotherhood but unfortunately it never
materialized , partly due to Kropotkin's belief that money would be

better spent on political tracts. While as aware as Reclus of school
geography's role in spreading imperialist ideology, generating disrespect
for other cultures, and stifling independent thought, Kropotkin did not
share a faith in 'scientific education' within existing society. By 1882,

Kropotkin had persuaded Reclus that attempts to establish Iibertarian or
integral education within a capitalist society would only be diversionary;
that the creation of a libertarian society must come first. Nevertheless
Kropotkin's statement 'What Geography ought to be' (Kropotkin 1885)

remains one of the clearest and most influential statements on radical
geographical education. Its advocacy of an anti-militarist, anti-
imperialist, anti-capitaiist education which examines issues from the
point of view of the working class, fosters social harmony and mutual
aid, and involves pupils in the life of the community, was to become part
of a libertarian movement in education which subsequently challenged
orthodox geography on numerous occasions (Smith 1983).

GROWTH AND DE\ E
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GROWTH AND DEVELOPMENT

Strong advocacy of socialist education took place during the educational
reforms of the I920s. By then the ending of imperialism, the onset of
prolonged economic crisis in the I890s and the economic and social

legacy of the First World War, meant that elementary schooling was

altogether too harsh and rudimentary a form of socialization. Its reform
was necessary both to provide the increased number of skilled workers
required by capital's second technological revolution and to temper

growing class conflict. Capital, state and labour were to find in
progressivism and the expansion of opportunity, the language and

policies of reform which dominated educational debate for the next fifty
years (Jones 1983). Imported from European and American philosophers,

progressivism offered the twin tenets of child-centredness and social

relevance. The ideas of Froebel, Dewey and others were used to justify a

more humane and acceptable pedagogy and a more pragmatic, utilitarian
and socially relevant curriculum. By providing the image of self-

government in an organic unified society based on collaboration, Sharp

(1980) suggests that progressivism helped to adjust people to new

economic and social forms without threatening the underlying
order. It did introduce some criticism and dissent into education, but
its utopian foundations have generally ensured that this is readily
absorbed and tamed by prevailing interests. Progressivism was coupled
with policies to first expand, and later equalize, educational opportunity.
In the debates of the 1920s those who wished to see state education
become socialist education linked to the interests of the working class

were defeated by those who merely wished to impove access to education

as a means of expanding occupational choice. The TUC and Labour Party
were converted to a meritocratic, or social democratic, view of education

which overlooked issues of content and control and therefore left
teachers and others with much autonomy concerning curriculum deci-

sions. Geographers were amongst those who were relatively successful in
exploiting this situation.

By the 1920s a great deal had been done to overcome school
geography's lack of intellectual credibility and specialist teachers. In
1903, Mackinder had proposed a fourfold strategy of reform; university
schools of geography to train teachers, school geography to be taught by
specialists, the formulation of an efficient and progressive pedagogy, and

the promotion of examinations set by geography teachers. Together, he
and Herbertson were largely instrumental in ensuring its success and the
space created by the social democratic consensus continued to be

exploited by geographers until the I970s. Since a truly technical or
vocational alternative to the specialized academic curriculum failed to
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develop, growing numbers of pupils-were taueht and examined in class-

soecif,ic forms ot school geogriphy' wh'le-thiisuited the interests oI the

,thool and university geograph"".' t"ii'?1io" of successive lext-books

and examinations *oitta-'no* that it' also suited dominant interests'

School geography t";;;;;;; act as ideology by drawing pupils into a

, 
11""t Ji'j "ji1'#[*l"T t r a d i t i o na li sm' w hi c h s c h o o I ge o g r a p h v h a d

reached by the I960;;;11"" *tff described elsewhere (Beddis 1983;

Walford I98I)' This decade saw a revival of social democracy in

education and a ,"rr"l"l?-r"forms desig".a . f"1T:..::p,and and

modernize p'ot'i'io''"'"' 
"o""-*tu"t of sustaining post-war' economrc

,.#ffi o'q:t':i:*',i:i#ri;ltnl.;l*:';::111i11i:?r':"i
::1',::i'Jlo:l'Jt%"*"ntal manag"*"nt' (Harvev ts74)' and geog-

raphers were to *"';;n-;'''"initles i::-::;'itltu* "fot'n 
to tighten the

corresponden.e btt*JJn school geography' university geogriphy and

the labour n"ta' ot''til'tffi-'Jstite''rar from being a revolution or

crisis (Graves rozll' ti""i;i"!;"."r potiti'i'- into sJhool geography'

which became known as the'ne.w' g"og"pt'y' *i,t pl-'-T.lidly adaptive

and conservative' It was an 6litist exerci'" ftorn the start;'an attempt to

render the schooling of a minority "-f-n"rirr ,**. _:*ocratic 
and

vocationally t"ttuuni' Using such ieel;i'es as the examination boards'

School Council p'oi"tt'' ttit ctog'lpf it'i nttotiation' Her' Majesty's

Inspectorate, u"a ill'lut'r p"Lritr'Jrs' the advocates of reform were

able to create , ";;;';;Ji'v 
i1'. 

"t'oolg9oe'1phl Y*1: 
a decade'

Their succe" o*t'"Littr' i" 'rt"t 
climate of "the"timei and to a renewed

appeal ,o g"o-gtupny't"utft"t'' self-lnteresi' Cu"it"tut reform was sold

as 'new p'ot""'o'ilt"*'ii"["i '1.1 l;;""lds 
IeTs) and manv of its

strongest uauotut"'"ut" 't]* in positions of considerable influence over

school g"og'upr'y' id"utiottutiits in t''J"ttity departments and col-

regesoreducation;d;F;.f *"llr,,::X:113r3'"i:'#1i':?9.llL:"{

*tr*"*ilTi::'J :JH:3' ili':; ;:'ffi ";:;; 
- 

u'i" ai r t'le n ew',

;;;;;,phyh:*:n*li:l*,;tlfufl*:*:T,tH:i;;:Hil?;
climate of curncul
kevideast"*'i'iti';;;*"'c'riLtia-'forassessmentatsixteen-plus
(:oint Counc" t 

"'i "'"a'''''t* 
t{ll'abrl; ft'*"*o'tt for I 6- I 9-vear-olds

(Geography tu-,' i"o)' all contai"ti;i;;;"ts of ideology associated

with positiv''*' Jv"'n?it"'i'io'!11ooig"og"pnf l:1 ::T" "t 
age but

was little influericed by the pfritoso-piicil deLates which had so

" 
;ffi::i 

;:U:1, # r.,""T,T'xfi dr v e Io pme n' 
ru ":l': ooth It h a d

to be period"'uf i{'itfiil#;;;;;Jefined from above in response to its

exDansive and fraqrre:':':-' :'
io'it, t.r.i,orr- fro= s--:-

Studies. lt is difficuli :'- :::
tutions but liben'r::f,:: -i:'s '

new florms o[ er:r'il'-:::::-::
mounting crises of ':::::--::
solutions and the :5'l-:-:.
radicals to challenie '::<::'
geograPhers \{ere ::':i:-:
EmfloYing humanis::: :-: s

such ioPlct as entrr"':=e:
redeveloPment' It 1t3s "::
couraged a rsider :i' -''::-

majoritY.

THE CRISIS I\ EDT CA

Economic recession ::': -:

the break-uP o[ srx-':- :=

decline of Political c':::s:

contributed much tt' ::--s

economy was the fo;us :--

1gle .'it ut'herism' b'ui-:

Labour (SaruP 1981;.\L:

offering higher stano::;

educational exPenditu:e

more functional for cal::;

waYs had to be toul,e

behaviours necessarv :'r:

economic crisis and hit::
caPital restructuring re'1

,rrd ,"* courses reflec:e;

ensured submission ttt :--

Manpower Services C'-=

new vocational educ:":

schools (Hart 1982)' Tr<

new Technical and \-oca

but their concern to tr3:

numbers of PuPils rePre

established role' A trac

alongside the netr' st.';

social sciences' and DE
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expansive and fragmentary tendencies, and it also had to fight off claims

to its territo.y f.1* ,r.it .o-pttitiors as Social and Environmental

Studies. tt is ilfficult to trace u hltto.y of continuing socialist contri-

butions but libertarian ideas re-emerged in the late 1960s to contribute to

new forms of environmental, deveLpment and urban education' The

-orrrtirg crises of capitalism were by then requiring interdisciplinary

solutions and the .e'r.rltirrg debate on integrated curricula 
.allowed

radicals to challenge libera'i proposals' Whil; the majority .of school

geographers *.r" fr.o..upied wlth-the.'new' geograp.hy, others were

3*;loyi"g humaniitic and 
^structuralist 

philosophies to design lessons on

,rJft [opi., as environmental issues, global inequalities and urban

redevelopment' It was the crisis in education which eventually en-

.or.ug.d a wider recognition of these developments amongst the

majoritY.

THE CRISIS IN EDUCATION

Economicrecession,andcapital'sattemptstorestoreprofitability'caused
the break-up of social democracy in iducation along with the wider

a".fi". of political consensus' Wf itt the academic curriculum had

contributed much to this consensus, its poor record with regard to the

;;;;-y was the focus for the 'Great Debate' on education launched in

|gT6.,.fhatcherism,builtongroundfirstneglectedand.thencreatedby
Labour (Sarup tsaz; Wolpt" u'd Donald f OA:1 Under the guise of

offering'higher standards, greater accountability' a-nd more choice'

educational"expenditure was"cut back and that which remained made

more functional for l"pit'f' As far as the curriculum was concerned new

;;t; il to be found of purveying the ideologies' attitudes and

behaviours necessary for loyai and iisclpllned workers during a time of

economic crisis and itigt, yo"tl' unemployment' Those jobs produced by

capiral restructuring .:.quitt less skill oi the majority.qf :tl::l leavers

and new courses refiecteh this by inculcating 'social and life skills' which

ensured submission to alienated work and tf,e authority of the state' The

Manpower Services Commission and other agencies first introduced the

new vocational education into further edr]cation and then into the

,.froot, (Hart 1982). The Certificate of Pre-vocational Education and the

new Technical and vocational Education Initiative are in their early days

but their Concern to transmit ,economic and social awareness, to growing

numbers of pupils represents a direct attack on school geography's long-

establishedrole.Atraditionatacademiccurriculumisbeingreasserted
alongside the new vocationalism but Sir Keith Joseph,s attacks on the

social sciences, and DES ambivalence concerning geography's place in
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the core curriculum (Walford i982), do not augur well for the.subject's

continuing status and level of support in terms of pupil numbers' The

restructufrng of secondary educatlon is also designed to ensure a tighter

control ovei the curriculum. Such measures as the abolition of the

Schools Council, the establishment of common criteria for assessment at

sixteen-plus, a stronger role for Her Majesty's Inspectorate and more

restrict# forms of "it.y 
to teaching, seLk a stronger correspondence

between schooling and fhe economy and seriously erode the autonomy

which teachers have enjoyed for much of the century' Their work is also

affected by spending.,iti ir.."uted scepticism on the part ofthe pupils'
jreate. a"".u"ar froir parents and administrators and a general decline in

i-,o.ale induced by faliing rolls, school closures and redeployment. The

crisis in education is seiving to radicalize a growing number who no

b";* regard themselves as irofessionals above politics' but.as.workers

who share interests with large sections of the communities within which

they teach.
In this new harsh climate geography teachers gradually became more

aware of the opportunities presented by developments in the univer-

sities. Followingiome early initiatives (Lee L977), parallel developments

in educational tf,eory p.o,rid"d the basis for new forms of humanistic and

radical geographicil education by the early I980s (Huckle I983).

Awarene"ss if tn"r. alternatives was heightened by research which

revealed the most acute symptoms of school geography's role in social

reproduction (Hicks I98l;-ciil 1983). The early debate was preoccupied

with issues of ethnocentric and racist bias but it was soon realized that

there was a more general disease. By 1983 a newsubject association had

been formed (Asiociation for Curiiculum Development in Geography

1gg3), largely on oawn Gill's initiative, and debate at the secondary level

began to r"esemble that which had taken place in higher education several

years before.

TOWARDS A SOCIALIST SCHOOL GEOGRAPHY

As the study of people's active construction and transformation of their

physical und ,ocial e-nvironment, geography has a central role,to play in a

crilical and emancipatory educalion. Geography lessons should help

pupils to understa"a frr* societies are made and remade' and how

irrrdr.up"r and human-environment relations change in the process.

Roger tee (1983) explains why the dialectic between social structure and

huiran ug"r.y is central to iuch understanding and- how a.theoretical

and p.a.iical grasp of this dynamic would better enable pupill to create

theiiown histories and geogiaphies. Curriculum content should be based

on the realities to t'e ::::::
unemployment, technc' --i.' :'

lack o1 social justice \-rlr;: :
Through a Process ol ;l;.-:":
awareness of their o\\'n ': i:'
consequences, and \\''--J :

reflectivelY to transtor= :::
would then become a "'.;3
ity and reconstructinq s':':-'

adapted to this P1r!:se :-
empiricist or Posltl\'Is: ::i'
sciences within an ole:i--
society should be co:::'=:
transforming nature anJ ::li
people and nation sta:es :a'

irameworks shouid ;^s-- :
realized unless school ge-'';

and radical geograPh\ "1:::
A socialist school .':';

indoctrination for an'::=:
neutralitY which ine r -:: :

inequality undisturbed ::
puriuit of truth as a d'-:"'

structural oPPression an: r

ical and social arranger':
pursue Political aims :i
integritY and honestr'' R:

Iines, designed to fr'-:'-
persuasion, allow sPale : -':

teachers from startinq '::::
integral Part of an alte::-::
on the concePt of dia"';-:
experiential alternative : :

naie classrooms' Refor::c'
the existing Practical arJ :

is liketY to face much cr'
At a time when the s--':'

with Productive rt'ork ::-;
significant oPPortunI::is :

."'i",rut.., critical tn::'*-
being used to legitin:::=
a.gr. fo. genuine Poh:e;
co-ntradictions of sc h ur" -::
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on the realities to be transformed; such material conditions as youth

unemployment, technological change, environmental deterioration and

Iack of social justice which confront young people daily {Donnelly I980).

Through u pio."tt of dialogue, teacher and pupils.would seek a critical

,*u."ri.r, oi their own identity and situation, would analyse causes and

consequences, and would then examine ways of acting logically and

reflectively to transform that reality (Friere 1972). Geography teaching

would then become a co-operative exercise in reclaiming stolen human-

ity and reconstructing soci,ety. Much of what is presently taught can be

aiapted to this purpo"se, but it will need to be shaken free of its purely

.-pi.i.irt or positivist presentation, and integrated with other social

sciences within an oveiall materialist framework. Study of our own

society should be complemented by th1! of others where people are,

transftrming nature and themsel.r.s in different ways. The integration of

people and 
-nation 

states within wider economic, strategic and political

irrme*orks should also be explored. Such aims are unlikely to be

realized unless school geographers make much more use of humanistic

and radical geography *itti itt potential for humanization and liberation.

A socialiit lchooi geography should not substitute one form of

indoctrination for another. While teachers should reject stances of
neutrality which inevitably leave existing patterns of 

- 
power and

inequality undisturbed, their commitment to justice should require the

puriuit of t.rth as a duty (Wren 1977). ln helping pupils to recognize

structural oppression and exploitation, critically assess alternative polit-

ical and ro.iil u..urgements, and develop the ability co-operatively to

pursue political aims, teachers should strive for scientific rigour,

integrity and honesty. Robin Richardso_n (1982) offers suitable guide--

linei designed to protect the pupil from the teacher's powers of

persuasionlallow spice for doubts and differing viewpoints, and prevent

ieachers from starting other people's revolutions. Such safeguards are an

integral part of an aliernative pedagogy (Norton and Ollman 1978) based

o, tf," .or."pt of dialogue mentioned above, and offering an active and

experiential alternativJto the didactic methods which currently domi-

naie clrss.ooms. Reformed content and method can seriously challenge

the existing practical and theoretical ideology ofgeography teaching, but

is likely to face much oPosition.
et aiime when the stite finds it increasingly necessary to link learning

with productive work and raise economic and social awareness, there are

significant opportunities for socialist teachers to exploit. The rhetoric of

l..i"\rrrr.". ciiticat thinking, vocationalism and citizenship, which is

being used to legitimate the restructuring of education, allows us to

,.gr! fo. genuine polytechnic education. At the same time the mounting

co"ntradictions of schooling, particularly the credibility gap between its
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promises and outcomes, create a climate in which liberal and radical

alternatives are more utt"pt'Uf" (Husen 1979)' While there is a continuing

threat that emerging t'dit'l' will be tamed'and co-opted by the system'

growing numbers "f gt"gt'pt'y teachers are looking for the type of

curriculum which thir"fi;:i t:.iio, ha' begun to outline' The history of

our subject suggests;;;;d no*."td niore allies in higher education

for only through 3oi"i attion can the power of the examination boards'

text-book prrUtirt ets, C"olt'pf it'f Association' Her Majesty's Inspecto-

rate and the DES u. .i'1i8"lld' A growing coalition *l:l* the subject

community should ^f'o 
foJft for a-llies oitside education' in Labour-

htr",i"?,;;;l;;d;;;ties, in trade unions' amongst-parents' and in

certain grouPs to""t""tJ*ith political education in the widest sense'

Thestruggletoconstructandimplement'asocialistschoolgeographywill
face many setbacks " 'i 

f"tl" tfre past' but it remains part of the overali

struggle for a counter-hegemony and an alternative future'

REALIZING THE PROMISE OF SCHOOLING

Remember Roger Mills and his friends' Perhaps the one who suggested

that comprer.,",rr',,.,' o.,!;j i.ou! l' .lyll"lt:li:v t jl"^t.":llc schools

are6litist,couldhaveeiplainedtheothers'disillusionmentwithschool
more fully. We will """t' 

kr'o*' What we do know is that his remark

hinted at the potentJi oir.rrooling for social reconstruction which has

still to be realized. i;; ,;;;"* of ichool geogra^phy teacle1s in meeting

that challenge will oiu, u small but not iisi[nificant part in helping to

create the future of't"Lgtuptty and the geography of the tuture'
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